Making the Most of the Toolkit:
Community Partners

Who are Community Partners?
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In our current research and implementation efforts, we have a range of individuals using
FYBS outside of school and home settings. We refer to these individuals as community
partners. Some examples of community partners we have engaged with are:

e Speech-language pathologists working in community settings (e.g., clinics, hospitals,

private practice)

private practice)

Religious educators (e.g., Sunday school feachers)

Psychologists and mental health counselors

Community arts (e.g., theaters, art classes)

Occupational therapists working in community settings (e.g., clinics, hospitals,

e Family-school partnerships programs

These individuals are using FYBS in a variety of ways, from large group lessons to small
group and individual interventions. In this guide, we offer some ideas and examples to
support implementation across a variety of settings and contexts.

To help you easily and effectively use FYBS in your setting, we recommend aligning with the
recommended practices you likely already have in place. Pulling from evidence-informed
best practices (e.g., High Leverage Practicesi; Low-Intensity Strategiesi), consider the following

to set up for success:

)

o

Recommended Practice

Examples

Maximize structure and
predictability

Let children know what strategy you are practicing and
when and where they can expect practice to happen.
Let them know in advance what practice sessions will look
like.

Use a similar structure in each FYBS lesson. Our facilitator
guides can support you with this.

Teach and encourage
positive expectations and
routines

Let children know the expectations for FYBS practice.

o Are these expectations different than other
routines? If so, these expectations should be taught
and encouraged.

o If not, tie the expectations back to familiar routines.

Provide precorrections and
reminders

Before the start of FYBS times/practice sessions, remind
children of expectations.

Reinforce use of the
strategies

During initial teaching and practice sessions, reinforce
using the strategies by providing behavior-specific praise
(e.g., “Jayden, great job practicing our new strategy!”).
If you have a reinforcement system in place, consider
providing (e.g., tickets, points) when children practice
these new skills.




Most importantly, we know that one-and-done initiatives are unlikely to have a lasting impact.
Repetition and multiple exposures to new content or a new skill are essential; this goes for the
FYBS skills as welll Here are some of our ideas for integrating FYBS into your current
interventions, programming, etc.:

1.

Find ways to build in practice. In your existing schedule or routine, look for places where
you can have children spend 5 minutes practicing a strategy. For example, you might
start each session with an opportunity to practice or use their favorite strategy and share
ways that they tried out a strategy since the last session.

Pick a “strategy of the month.” When first infroducing a strategy, you may choose to
infroduce that strategy and then spend focused time practicing before infroducing a new
strategy. For example, during your first session of a month, you might choose to infroduce
a strategy and then find ways to practice that strategy each session during the month.
When children can independently demonstrate the strategy, or you notice children using
the strategy without prompting, you might infroduce a new strategy and repeat the
process.

Plan for generalization and maintenance of use. Having children practice strategies in
various locations can help to promote generalization — meaning they will learn how to use
the strategies in other settings. You can extend practice beyond your setting by
connecting with families or other important adults to share information about FYBS
strategies and suggestions for practice. See resources like our Tips Sheets for materials that
can be easily shared.

To make sure that children continue using the strategy after you are done actively
teaching and practicing — in other words, they maintain the skill - add unexpected or
random reminders to use a strategy. For example, a few weeks after you have shifted to
focus on a new strategy, remind or ask children to practice the previous strategy. This will
communicate that even though we have moved on, we can and should continue to use
and practice what we have previously learned.

Tip: To make reminders or prompts more fun, once you have taught all planned strategies,
you can incorporate a *mystery motivator” to encourage the child(ren) to practice a
strategy of focus each session. At the start of the session, pick a strategy out of a
hat/container/etc. The child(ren) will be tasked with practicing the strategy at least once
during the session. If, at the end of the session, you've seen the child(ren) practice the
strategy, they can have a chance to earn areward (e.g., prize from the prize box, 5
minutes of a fun game at the end of the session).

Integrate with an existing program or intervention. If you are already using a program or
intervention, you can add FYBS instruction to enhance skill building. For example, if you are
using an existing social skills curriculum, you might use selected FYBS strategies and
materials to reinforce skills like initiating social interactions. You can also teach children
how the “language” of FYBS aligns with other teaching. For instance, if you have been
using the cognitive-behavioral therapy (CBT) triangle to teach the connection between
thoughts, feelings, and behavior, you might have children identify the thought, feeling,
and behavior that a character had in a strategy video.




How Do | Choose Which Strategies to Use?

To help you select strategies, we have created resources to help guide decisions as to which
strategies will best align with your goals for the child(ren) with whom you are working.

Our Guiding Decisions Chart can help you select strategies based on the skills faught in each
strategy relative to the goals of the children with whom you work.
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Setting Your Situation means taking actions to proactively increase the likelihood of
experiencing positive emotions or to modify a situation to change its impact.

Strategies that target Refocusing Your Attention teach children to shift their focus from an
undesired or negative emotion towards more desired emotions by using distraction or
concentration.

Strategies that support Shifting Your Thoughts demonstrate how to change one’s
interpretation of a situation to change how one feels, or to allow one to think differently
about how they can manage a difficult situation.

And finally, strategies that focus on Settling Your Body teach children how to change their
emotional response to a challenging situation by altering their behavior or physiological
response.

Reminder: teaching emotion-regulation strategies is not a replacement for broader actions to
support and advocate for kids. For example, if a child is upset because they are being teased,
bullied, or discriminated against, adults have a responsibility to address the issue with others. To
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https://static1.squarespace.com/static/64b2ed1510e57a143a3b65eb/t/657231cb2ee9233cf9f4b44d/1701982667433/Guiding-Decisions-FYBS-1.pdf

more deeply consider responsible and responsive use of FYBS, please see our briefs entitled,
Considerations for Responsive and Responsible Use of FYBS: Brief 1 and Considerations for
Responsive and Responsible Use of FYBS: Brief 2.

Maggie makes decisions about how to use FYBS

Maggie, a speech-language pathologist working at a community-based clinic, decides to
use all FYBS components with a é-year-old client who struggles with social communication
and emotion regulation. She knows that this client will benefit from learning strategies that
promote positive social relationships, so Maggie knows they will focus on Connect With
Others strategies. She also wants to teach strategies that focus on settling the body when
faced with difficult situations.

Maggie decides that it would be reasonable to focus on one strategy per week, as she
meets with this client twice each week. After reading the strategy descriptions and
reviewing the Facilitator Materials, she decides to teach all the Connect With Others
strategies, along with Belly Breathing, Shake Out the Yuck, and Ground it Down. This way,
the student can learn strategies to set their situation through positive social relationships,
which is a goal they are working on in sessions, along with some options for settling the
body.

We also offer a Planning Worksheet to use in your lesson planning. This worksheet provides a
space to record which components you are going to include, what resources (e.g., computer,
printer with colored ink, puppet-making supplies) you might need, logistics — meaning when
and where you are going to teach — and any adaptations needed based on the children with
whom you will work (e.g., increased font size on materials to support a child with visual
impairment).
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https://static1.squarespace.com/static/64b2ed1510e57a143a3b65eb/t/657231bf3cd6b579a95853e1/1701982655687/FYBS-Implementation-Checklist.pdf

Maggie completes the Planning Worksheet

To help with planning, Maggie prints the Guiding Decisions — Planning worksheet to
complete for the first strategy, Feel It Together. She decides to include the videos, strategy
cards, and puppet-making. She will also print copies of the tip sheets for each strategy to
send home with the client. Before getting started with strategy instruction, Maggie and the
client complete a puppet-making activity during a session. She then decides that initial
teaching of the strategy will take place during the first session each week, and their second
session each week will include opportunities for practice in her office and other locations.
She has a large monitor in her office to show the videos, and she has a color printer she can
use to print the strategy cards. In terms of adaptations, Maggie decides to write out social
scenarios that have been challenging for this client on index cards. She and the client will
then act out the scenarios using their puppets, and they will work together with their
puppets to identify when the strategy could have been used in each scenario.

Finally, we offer an Implementation Checklist to help you reflect on your implementation. We
have intentionally not numbered the steps, as we want you to use FYBS as flexibly as you'd like.
However, once you've selected steps you intend to incorporate, it can be helpful to monitor
your actual use of those steps. Feel free to cross off or circle N/A for any steps you aren’t using.

Feel Your Best Self Implementation Checklist {‘E

Directions: Write the name of the strategy you are evaluating in column 2. Circle the number that represents your implementation
of each step used, or N/A if steps are not used. Write the number you circled in the 319 column, then sum the numbers in the “Total”
box. Calculate the % of implementation by dividing the total by the humber of steps implemented, then multiplying by 100.

bate: Seffing: Key for Scoring:
0 = Step was not used
Strategy Name: 1 = Step was partially used Step Total (row)

2= Step was used
N/A = Step was not applicable

FYBS Steps
Did | infroduce the strategy? 0 1 2 N/A
Did | show the corresponding video? 0 1 2 N/A
Did | check for understanding? 0 1 2 N/A
Did | provide the strategy card? 0 1 2 N/A
Did we practice the strategy?2 0 1 2 N/A
Did we reflect on how the strategy worked and how we
N o " 0 1 2 N/A
might use it in our own livese
Did we fill out the reflection sheete 0 1 2 N/A
OPTIONAL: Did we use our puppets to practice the 0 1 2 N/A
strategy?
Total:
Percent: (Total/(Steps Implemented x 2}) x 100 =
Comments/Notes:

© 2022, 2023 Allrights reserved by the University of Connecticut. See_ www.feelvourbestself.collaborationuconn.edu forlegal terms.

Maggie uses the Implementation Checklist
After making decisions about which strategies to teach and planning for implementation,
Maggie decides that she wants to make sure she teaches each strategy as intfended. She



https://static1.squarespace.com/static/64b2ed1510e57a143a3b65eb/t/657231bf3cd6b579a95853e1/1701982655687/FYBS-Implementation-Checklist.pdf

prints a checklist for each strategy and writes the strategy name above the scoring column.
Since she is starting with Feel it Together, she knows she will be filling out the sheet at the
end of the first session.

After the initial teaching, Maggie completes the first column of the checklist. She feels
confident that she fully implemented the first four steps and gives herself a rating of 2 for
each of those steps. They also did a great job of practicing Feel it Together, including with
their puppets, and talking about how it could apply to their own lives, so she gives herself a
2 for those steps. Finally, Maggie writes herself a note to build in more movement breaks
going forward to help the student sustain their attention.

Feel Your Best Self Implementation Checklist FEE! “5

Directions: Write the name of the strategy you are evaluating in column 2. Circle the number that represents your implementation
of each step used, or N/A if steps are not used. Write the number you circled in the 3rd column, then sum the numbers in the “Total”
box. Calculate the % of implementation by dividing the total by the number of steps implemented, then multiplying by 100.

. 5/18/23 . Clini
Date: _~ "~ Setling: e Key for Scoring:
0 = Step was not used
Strategy Name: Peel It Together 1 = Step was partially used Step Total (row)
2 = Step was used
N/A = Step was not applicable
FYBS Steps
Did l introduce the strategy? 0 1 @ N/A 2
Did | show the corresponding video?¢ 0 1 @ N/A 2
Did | check for understanding? 0 1 @ N/A 2
Did | provide the strategy card? 0 1 @ N/A 2
Did we practice the strategy? 0 1 @ N/A 2
Did we reflect on how the strategy worked and how we
A L . 0 1 N/A 2
might use it in our own livese
Did we fill out the reflection sheet? 0 1 2 @
OPTIONAL: Did we use our puppets to practice the 0 1 @ N/A 2
strategy?
Total: 14
Percent: (Total/(Steps Implemented x 2)) x 100 = | (14/14) x 100 = 100
Comments/Notes:
When I introduce Bring a High 5!, I'll build in more movement breaks.
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We welcome your feedback as you use the toolkit so that we can make it the best
_./, that it can be. We have an online form where you can give us feedback any time!

© 2022, 2023 All ighls reserved by the University of Conneclicul. Seewww. lcelyourbesisell.collaboralion.ucenn.edu for kegal terms.
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